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Positive Guidance and Discipline

Program Description

As a parent, one of your most challenging jobs is guiding your children. The job seems easy
when your children are cooperative and happy. It is not so easy when they have temper
tantrums or refuse to pick up their toys! Most children are not well behaved all of the time.
Parents need to be consistent when they try to help their children understand what is
expected of them. Young children lack self control. They slowly improve in behavior as they
learn what is expected at home, in school, and in public.

The lesson and activities in this section explores parenting styles and child outcomes as well
as specific prevention and intervention strategies which parents can use to guide their
children's behavior. There is also a variety of tools that can be used with various audiences
and situations.

Program Objectives

1. Participants will develop a clearer understanding of discipline and
appropriate limits.

2. Participants will learn styles of parenting and explore their individual
parenting style.

3. Participants will understand what to expect from their children at different
ages and stages.

4. Participants will develop effective discipline techniques.
5. Participants will gain confidence in their parenting skills.
Intended Audience
Parents and grandparents who ate in a parenting role
Materials needed
1. Overhead projector, screen
2. Overhead transparencies
3. Handouts - multiple copies for each participant

Parenting Styles Self-Evaluation (Handout #1)



Parenting Styles Checklist (Handout #2)

Responsive Discipline Prevention Tools (Handout #3)
4. Name tags or Name tents for each participant
5. Modeling clay or play doh for self sculptures activity

Topics and Time Frame

Partlclpan.t 10 minutes

Introductions.....cccceeeuvenne..

Topic . 5 minutes

Introduction.....ceeeevvevvenneennenn,

Parenting 25 minutes

Styles...ccnnnniiiicine

Reducing Frequency of .

Misbehavior......... 15 minutes

Breake oo 10 minutes

Strategies For Coping with 30 minutes

Change..........

Sumrpary 10 minutes

ACHVILY v,

Evaluation......ooeeveeveevinieneiieenen. 10 minutes
Introduction

Conduct the "Self Sculptures" activity listed in the icebreakers Section of this notebook.
Distribute play doh and instruct participants to mold the doh into something reflective of
themselves. As participants are making their mold you can introduce yourself and provide a
short explanation of the NC Cooperative Extension Service.

You may also mention your own children and their ages to build rapport with the group.
Ask each participant to share their mold and what it represents then list their name, his/her
children and their ages. This will give the presenter a good overview of the ages and stages
of children the audience is interested in.

A Definition of Discipline

Discipline is a positive parenting approach to teach a child self-control and confidence. As
opposed to punishment, discipline techniques focus on what it is we want the child to learn,
and what the child is capable of learning. Discipline is a process, not a single act. It is the
basis for teaching children how to be in harmony with themselves and get along with other



people. The ultimate goal of discipline is for children to understand their own behavior, take
initiative and be responsible for their choices, and respect themselves and others. In other
words, they will internalize this positive process of thinking and behaving.

Punishment, on the other hand, focuses on the misbehavior and may do little or nothing to
help a child behave better in the future. The adult who punishes the child teaches the child
that the adult, rather than the child, is responsible for the way the child behaves. Punishment
has negative effects on children, such as inducing shame, guilt, anxiety, increased aggression,
lack of independence and/or lack of caring for others, and greater problems with patents or
caregivers and other children.

Story to Introduce Parenting Styles

I want to tell you a fairy tale that was told by Bruce Baldwin, author, speaker and practicing
psychologist:

"Once upon a time there were two beautiful butterflies who were delighted when their own
baby caterpillar came into the world. As most parents do, they looked forward to seeing their
young one turn into a butterfly just like they were. Because they cared so much, they gave
their child everything a young caterpillar could possibly want. They were very busy trying to
fill his unlimited wants.

PRESENTS, Yess PRESEN CE, NO!"

"When the time came, they even helped build the protective cocoon within which the
metamorphosis would take place. Then they waited with eager anticipation for a beautiful
young butterfly to make a grand entrance into the adult world."

"At last, they saw the cocoon breaking away. To their shock and dismay, their young
caterpillar emerged without changing at alll The small caterpillar greeted them with an
explanation: "It's too tough being a butterfly these days. You have to fly on your own and
find your own food. There's no one around to take care of you. I've decided to stay just the
way I am and keep you company." (Pause at this point in the story and let it catch the
audiences attention.)

"To the parents distress, that is just what that apprehensive young caterpillar did.

Parents need to accept the challenge of family discipline or we may find that we have an
immature caterpillar (or several of them) hanging around eating us out of house and home
indefinitely ... literally ... figuratively .... disappointingly." We must realize that as parents and
teachers, we are the most important people on the face of the earth for our children. What
we think of them, say to them, and do not say to them, our actions and reactions are more
important in the shaping of their development than what anyone else in the world says or
does to them.

Parenting Styles Activity



Much of our understanding about how to discipline children comes from what we
experienced with our own parents. Think about when you were a child. What kinds of
discipline techniques were used by your parents? Lez volunteers contribute to the discussion.
Distribute copies of the Parenting Styles Self-Evaluation (Handout #1) and Checklist (Handout #2) to
each participant. The first copy is to be filled out about the participant's style of parenting, and the second
about the participant's parents' style of parenting. Ask participants to read each statement and circle the ones
that they agree with. After they complete it, allow participants to comment on how their parenting is different
or similar to the parenting they experienced during their own childhood.

Then conduct a discussion of parenting styles using the overhead transparencies.

Over the years, researchers have categorized parenting patterns of behavior into three major
styles. Though these styles are described distinctly and separately, it is believed that most
parents fall somewhere in the middle, showing characteristics of more than one style. (Use
overhead transparencies to describe styles)

The first style, Strict (Overhead #1), is demanding, punishing and does not allow the child
choices. Parents who exhibit this style value obedience, tradition, order and discourage
independence and individuality. It is important for them that children conform to the group
norms. They discourage verbal give and take (interpreting that as back talk) and make rules
without discussion. They do not like their authority questioned. These parents exercise
physical punishment and resort to yelling and threatening as control or discipline measures.
This strict style of parenting can be thought of as "limits without freedom" and can be
described as a closed circle (draw on transparency). Likely Child Outcome of Strict
Parenting: A parent who follows this style may love the child very much but does not allow
the child to think for him or herself. One risk to strict parenting is that children become
followers and may follow those who do not have their best interest at heart. They may have
low self-esteem and may be aggressive and defiant.

The second parenting style is the Permissive (Overhead #2). The permissive parent makes
little demand, sets no guidelines and provides no structure and avoids asserting authority.
This parent is often referred to as uninvolved because she/he spends a minimal amount of
time and effort with the child. This parent is unresponsive, distant and unavailable to assist
and parent the child. Drug misuse, and immaturity of a parent are possible reasons for
permissive parenting. The permissive style of parenting can be thought of as "freedom
without limits," and described as a squiggly line (draw on transparency). Likely Child
Outcome of Permissive Parenting: The parent who follows this style may raise children
who are irresponsible and who are so accustomed to having their own way that they become
very frustrated when they encounter situations where they can not have their own way.
Children of permissive parenting are likely to lack self-control, remain immature in their
thinking processes, and may become aggressive at home.

The third type of parenting is the Moderate (Overhead #3). Although a moderate parent is
not a perfect parent, she/he however has more balance in style. She/he often sets high
standards and expectations, firmly enforces rules and encourages independence and
individuality. At the core of this style, is the recognition of individual rights and choices.
Moderate parenting allows communication with the ability to listen, and a more democratic



give-and-take arrangement. The moderate style of parenting can be thought of as "freedom
within limits," and can be described as a squiggly line within the limits of a citcle, but
possibly extending beyond those limits (draw on transparency). Likely Child Outcome of
Moderate Parenting: The child of this parent is more likely to become competent,
responsible, independent and develop high sense of self-esteem and confidence, and a
greater capability to control aggression.

Now, refer back to the parenting styles questionnaire and explain the code. Have them count their responses
for each parenting style. Notice if most statements refer to more than one style. Code is S = strict, P =
permissive and M = moderate.

Summarize by saying that parenting should aim toward achieving balance between setting limits and granting
antonomy. Additionally, it is important for parents to assess their parenting style and make adjustments if
and where they feel it is necessary in order to achieve the best child outcome. This will help participants
understand that each time they chose a positive technique, it contributes to the overall end goal of the positive
discipline process. (For more information on parenting styles order from Ag Communications the video
entitled "Styles of Parenting").

Ages and Stages of Children

Understanding how children develop will help parents and other caregivers know what to
expect. Children constantly change and develop as they grow. Researchers have found that
young children pass through specific stages of development along the way. The idea behind
these "ages and stages" is that certain behavior is normal or appropriate at certain ages and
not at others. There are four reasons why knowing what is normal behavior at different
stages is helpful:

o Helps you understand your child's major job at different ages.
Sometimes when you think your child is misbehaving, he may really be just trying to
do his job. For example, a two-year old's major job is to be "Boss" and if he says,
"No, I don't want to ...I" you don't have to get upset, he is just doing his job of
testing you.

o Helps you not expect too much from your child too soon (like exipecting a three-year old to tie his
shoes).

o Helps you prevent serious problems.
Once you know the kinds of things your child will do at his age, you can anticipate
problems. For example, once you know that one-year-olds explore, you will expect
your one-year-old to explore anything you leave on the floor, such as marbles.

o Helps you provide safe ways for your child to do her job and be ready to move on to the next stage.

Sometimes children simply can't do their jobs without coming in conflict with their parents
one way or another. That's where we need to step in to help children do their jobs safely by
providing safe limits. There are many ways to do this, and some are more effective than
others.

(More detailed information on Developmental Ages and Stages of children is in the "Child
Development" section of this notebook).



Reducing Frequency of Misbehavior in Children

It is unlikely or impossible to prevent all misbehavior in children. However, there are some
tools that you can use with your children to reduce frequency of misbehavior.

Distribute Responsive Discipline: Prevention Tools handout (Source: Minnesota Positive Parenting
curriculum PEIL24). Briefly discuss each tool with the group, answering questions as they arise. (Copy is
included, Handout #3)

Positive Discipline Techniques

True misbehavior occurs when a child chooses to behave inappropriately. Before you take
action, ask yourself the following questions:

1. Is the child doing something truly wrong? Is there a real problem here, or
are you just tired and out of patience?

* If there is no real problem, release your stress away from the child.

* If there is a problem, go to the next question.

2. Think for a moment. Is your child really capable of doing what you expect
here?

* If you are not being fair, re-evaluate your expectations.

* If your expectations are fair, go to the next question.

3. Did your child know at the time that she was doing something wrong?
* If your child did not realize she was doing something wrong, help her
understand what you expect, why, and how she can do that. Offer to help
her.

* If your child knew what she was doing was wrong, and she deliberately
disregarded a reasonable expectations, your child misbehaved.

If the behavior was an accident, like wetting her pants while sleeping, it was not a
misbehavior. If the behavior was not an accident, ask your child to tell you the reasons she
has for doing what she did. Listen carefully and assess before you respond.

Reasons Children Misbehave

According to some child development experts, children usually misbehave for one of four
basic reasons: attention, power, revenge, or inadequacy. (Refer to the handout "Appropriate
Limits for Young Children: a guide for discipline, part one FCS-455)

Alttention - When children believe they "belong" only when they are noticed. They feel
important when they are commanding total attention. Parents can respond by giving positive
attention at other times, ignoring inappropriate behavior, setting up routines, encouraging,
redirecting, or setting up special times.



Power - When children believe they "belong" only when they are in control or are proving
that no one can "boss them around." Parents can respond with kind-but firm respect, giving
limited choices, setting reasonable limits, encouraging, and redirecting the child to a more
acceptable activity. When children test their limits and use a public display to assert
themselves, parents can continue to stick to the basic rules letting them know their behavior
is unacceptable. Leave the situation if possible (store or home in which you are a guest). Talk
when things are calmer at a later time.

Revenge - When children believe they "belong" only by hurting others, since they feel hurt
themselves. Sometimes the reason for misbehavior is not clear. When there is a new pattern
of acting out, children and parents should talk about how they are feeling. Parents can
respond by avoiding harsh punishment and criticism, building trust, listening, reflecting
feelings, practicing sharing of feelings, encouraging strengths and acting with care.

Inadequacy - When children believe they "belong" only when they convince others not to
expect anything of them since they are helpless or unable. Parents can respond by
encouraging their children to try things, focusing on the child's strengths, not criticizing or
giving in to pity, offering opportunities for success and teaching skills in small steps.

Discipline Techniques

The type of discipline a parent uses influences the type of person a child becomes. What
type of discipline do you use? What type of person do you want your child to become?

Fix-up - When children cause trouble or hurt another child, expect them to fix it up - or at
least try to help. If they break a toy, ask them to help you fix it. If they make a child cry, have
them help with the soothing. If they throw toys around the room, ask them to put them
away.

Ignore - The best way to deal with misbehavior aimed at getting your attention is to simply
ignore it. But be sure to give attention to your children when they behave well. Children
need attention for good behavior, not misbehavior.

Be Firm - Clearly and firmly state, or even demand, that the child do what needs to be done.
Speak in a tone that lets your child know that you mean what you say and that you expect
the child to do as he is told. Being firm doesn't mean yelling, nagging, threatening, reasoning,
or taking away privileges. Keep suggestions to a minimum, and always speak kindly, even
when speaking firmly.

Stay in Control - Act before the situation gets out of control -- before you get angry and overly
frustrated and before the child's behavior becomes unreasonable.

Separation - When children irritate one another, fight, squabble, hit or kick, have them rest or
play apart for a time. Being apart for a while lets each child calm down. Then you can use
other ways to encourage better behavior.



Behavior Management - Talk with children calmly to learn what caused a disagreement. Then
talk about ways to deal with it. Come to a solution that's agreeable to both you and the
children. This helps children learn to be responsible for their behavior.

Redirection - When children get rowdy, stop them, explain why you are stopping them, and
suggest another activity. When they knock over paint, give them a cloth and a pail of water
to clean up the mess. When they race dangerously indoors, if possible, take them outside for
a game of chase. When they throw books at each other, gather them for a story time or
organize a beanbag toss.

Praise - Give more attention and praise for good behavior and less for naughty behavior.
Don't make punishment a reward. Let the child know that you appreciate a good attitude
and cooperation. Children respond positively to genuine respect and praise.

Summary

Summarize the main points of the lesson. The message from the literature on child
development is clear. Human development is not influenced by one factor but by a whole
mosaic of factors. (Bronfenbrenner, 1986, Segal, 1983). Children are influenced first and
foremost by their parents. Discipline is a special form of love. Discipline tells your child that
you cate enough to help him/her manage his/her behavior.

Hand out My Personal Plan worksheet (Handout #4). Give participants about five minutes
to complete them. End with a poem, quote, saying or "101 Ways to Praise a Child".

Evaluation
Use generic evaluation tools included in Evaluation section of this notebook.

Reference

Missouri Parenting notebook - Positive Guidance and Discipline lesson
Supplemental Activities

It is important to be selective in choosing which of the activities you use with a target
audience. Keep in mind the characteristics of the audience, their needs and concerns, and the
objectives of your program.

e Think of one and share it with the group. (e.g., one thing you like about your child;
one time you were angry at your child but remained calm; one reason you don't like
spanking your child; one discipline technique that you think works well for your
child.)

e List "X" number of times you and "X" number of times you. We'll discuss
similarities and differences. (e.g., List three times you used time out and three times
you used logical consequences. What were the similarities among the incidents? What
were the differences? How successful was each in changing your child's behavior?)



e Stories - Write two stories about situations when children need to be disciplined (e.g.,
lying and hitting another child). Ask parents to think about what behaviors they
want/hope to encourage. Then ask them to brainstorm disciplinary options and the
pros and cons of each.

e Inventories - Ask parents to make lists (e.g., of disciplinary techniques; of
inappropriate behaviors their children do; of the "good" behaviors their children
show).

e Problem solving - present them in the following formats:

* advice column - such as Dear Abby
* question cards
* board games

e Script - develop a script of a situation where a child needs to be disciplined and have
parents read parts.

¢ Role play - Set up a hypothetical situation or ask parents to come up with one.

* role-reversal - Parent plays the part of a child.
* role-rehearsal - Parent plays himself or herself and tries out a new behavior.

e Discuss childhood recollections.

Ex. How did your parents discipline your How did you feel when they used this type
of discipline? did it improve your behavior and for how long?

e Tacilitated drawing,.

Ex. Parents finish vignettes represented through cartoons.

e Give homework assignments.

Ex. Have parents keep track of the number of times they recognize their children's
appropriate behavior.

e Work together on defining punishment and discipline.

e List alternatives to punishment based on age of child.

Exercises When Teaching Key Concepts

Listed below are some developed exercises that could be used when teaching key concepts in
the area of discipline. Educators in CES throughout the country have contributed activities
that they have found effective in working with parents.

Actvity 1- RECOGNIZING POSITIVE CHARACTERISTICS OF YOUR CHILD

The following activity helps parents recognize the positive characteristics of their children.
Often parents focus only on their children's negative behavior.

Ask parents to: Describe their children in an advertisement. The ads must emphasize or
accentuate positive qualities/traits. The ads may be in writing or in a poster format using
pictures and words or phrases. Then share their advertisements with the group. This could
be an in-class activity or a homework assignment. During the sharing time: Elicit
participant's feelings about their advertisement and the assignment. Emphasize that everyone
has good traits and less desirable ones. Encourage parents to concentrate motre on positive
traits of children and play down or ignore the negatives. A fun companion activity is asking
teens or preteens to advertise their parent(s), too.



Contributed by - Ann M. Rhinesmith, Rutgers Cooperative Extension
Activity 2- FEELINGS AND DISCIPLINE

Ask the group to form a circle with you. After you're all in the citcle, explain that you are
going to give them some simple instructions. When everyone is ready say, "Face left." At this
point you leave the circle. Next, say: "Walk." If you are feeling playful, say, "Skip" or "Hop."
Then say, "Stop." Finally, say, "Turn around."

(Note: The command to turn around is deliberately ambiguous. Some will face right, some
will turn completely around and the rest will be looking around trying to figure it out. Single
out one of the parents with whom you have good rapport and pretend to be an angry,
disgusted authority figure. Get the permission of this parent before class. Ask the parent to
"go along" with you in this activity. Be sure to get the parent's permission.)

Yell at the parent, "Can't you follow simple directions! You just never listen. Look here. WE
all have to stop because of you!" Use words of your own to express how "dumb" or "bad"
the person is. You may tell them they won't get any refreshments or they must sit in the hall.
To stop your "act" yell, "Cut!" Hug your victim and thank the parent for cooperating with
you. Make certain the other parents realize you and the "victim" were role playing.

Then ask the victim, "how did you feel? Angry? Hostile? Dumb? Confused? Hurt?" Direct
the same question to the group: "How would you have felt?" Next, ask "What did you want
to do? Run away? Punch? Hide? Kick?" Ask the parents who witnessed this interaction how
they felt.

Conclude this activity by saying that sometimes we want "good" behavior for our own
convenience. A quiet, obedient child isn't any trouble. Sometimes we jump to conclusions, as
here, when the teacher assumed that the student was not listening. And, sometimes our
directions are vague and unclear or do not take into account the child, but punishment is
making them "pay" for wrong doing.

Contributed by - Norine Barnes, Mississippi Cooperative Extension Service
Activity 3- APPROPRIATE METHODS FOR SETTING LIMITS
The short case studies below can be discussed using the following methods for setting limits:

Encouragement: consistently reinforce specific appropriate behavior you obsetve. "You
picked up ALL your toys," "You colored the apple," or "You walked away from the fight.
That took guts!" When misbehavior seem to be attention-getters, reinforce a good behavior
and ignore the bad. (Remember that frequent encouragement fills up cups of self-esteem.)

Natural or Logical Consequences: Allow children to accept the consequences of their
actions. For example, the first few times a preschool child spills milk, teach him/her to clean
it up. Once you think the child is capable of cleaning up the milk, ask him/her to clean it up
alone. Remember, it is not only what is said, but how it is said that teaches. If the parent



screams, "Clean that up!" What might have been a "lesson" becomes a punishment because
the child will be acting out of fear. Calmly asking the child to clean up the milk takes self-
control on the parent's part, but it is more likely to leave an impression in the long run.

Negotiating Rules: Talk about family rules and the consequences of breaking them. Make the
consequence appropriate for the rules. Be sure both children and parents follow through on
the rules and suffer the consequences when rules are broken. That's mutual respect!

Exploring Alternatives in Solving Problems: Encourage using this problem-solving strategy
as a way to avoid repeated misbehavior. First, define the problem using I-messages.
Generate a list of alternatives together. After the list of possible solutions has been
developed, go back and evaluate the pros and cons of each alternative. Select one that is
mutually agreeable and put it into action. After a week or so, evaluate your choice. Is it
working? If not, go through the process again.

Case Studies - Discuss limit-setting strategies in the following situations:

* Twelve year old Robert is consistently avoiding his 8:30 bedtime, sometimes stalling,
sometimes refusing to go to bed, often yelling from his bed after he has settled down.
Robert and his mom are arguing about this nightly. Robert complains that his bedtime is too
early. The parent is upset with Robert because he refused to go by bedtime rules. There is a
constant power struggle.

e Asagroup, determine the problem. Different parents will have
different ideas according to how they see the problem. For this
example, I suggest you define the problem as: Robert is refusing to
cooperate at bedtime because he is not tired at 8:30. He wants a later
bedtime. Mom wants to stick with her rules.

e Ask the group what kind of limit-setting technique they would use in
order to get Robert to cooperate and go to bed at a reasonable time,
minus the power struggle. Probably, through problem solving, Robert
and Mom could agree on a more appropriate time. Set the time and
expect Robert to do his part in cooperating. Talk about how
negotiation and joint problem solving promote good decision-making
skills and enhancement of the parent-child relationship.

e What other limit setting method could have been used here,
especially if Robert were younger? Discuss the use of natural
consequences.

* Fifteen year old Thomas is struggling with algebra. By the second marking petiod Thomas'
father decides to go to talk about the problem with the algebra teacher. Thomas' father
learns that Thomas is not doing his homework. This is bringing his mark below passing.
Thomas' father is furious. As he drives home, he thinks about the lecture he will give
Thomas.

e Ask the group members to define the situation in terms of limit-setting.



e Ask one trainee to role-play Thomas. You, the educator, pretend to be the father.
Pretend that you are very angry. When you see Thomas, fly off the handle and let
him know what a disappointment he has been. Lecture him about how he should be
doing better and will not be playing any more sports until he shapes up. (By now you
and Thomas should be in the midst of a power struggle.)

e Stop the action. Discuss what problems may result from this approach.

¢ Role play the problem situation again, this time first taking the time to get some
composure (between the first time Dad talked to the teacher and then talked to
Thomas). Then talk about the problem with Thomas and negotiate a solution.

e Discuss how Thomas' low grades are the natural consequence of his failure to do
homework. If this natural consequence is insufficient to motivate Thomas, what
logical consequences could be implemented?

* Saturday mornings are cleaning time for the Olsen household. Whenever there are special
plans on Saturday, the kids know they must spend their Friday evenings getting their room in
order. On this particular Saturday morning, ten year old Elaine has been reading comic
books. She has picked up a few things, but has spent far too much time with her nose in
those books. At eleven o-clock the phone rings. It is Elaine's best friend asking her to go to
the beach. Elaine begs her mom to let her go.

e Role play this situation. Elaine could learn from logical consequences
that she cannot go to the beach. She had a chance to clean her room.
She knew the rules. By her behavior, she chose to experience the
consequence. Elaine could be firmly, but kindly, told that she cannot
go this time, but next time maybe the situation will work out better.

e Discuss why it is important to follow through with logical
consequences. Remind the group that, especially in this case, tone of
voice can change a logical consequence into a punishment (e.g., You
could yell, "See, Elaine, now you can't go because you didn't do what
I told you to do!").

e Are there other limit setting approaches that could be used her? What
will Elaine learn from these approaches?

Contributed by - Margaret D. Slinski - Massachusetts Cooperative Extension

Activity 4- USE OF NATURAL OR LOGICAL CONSEQUENCES

An important aspect of learning is experiencing the consequences of our actions. If those
consequences are good, we are likely to repeat the behavior. If those consequences are bad,
we are less likely to repeat the behavior. This is true for both adults and children. If we fail to
show up for work, we don't get paid. If we get caught speeding, we get a ticket.

Parents sometimes try to protect their children from the consequences of their actions. We
don't like to see our children unhappy. But repeatedly shielding them from the consequences



of their actions prevents them from learning important lessons. These lessons are a
necessary part of growing up into mature, responsible adults.

What are "natural" consequences?

Natural consequences are the direct result of a child's behavior. For example, if the child
does not place dirty clothes in the laundry, then those clothes do not get washed. As a result,
the child may not have that favorite sweater or pair of jeans ready to wear when wanted.
Note that the parent did not have to take action. The consequence occurred naturally. What
would be natural consequences of the following behaviors?

e Your 12 year old is watching TV and fails to respond when told
dinner is ready.

¢ Your child fails to walk the dog.

e Your 6 year old refuses to eat dinner.

e Your child is unkind to other children.

Natural consequences of an undesirable behavior should not be allowed to occur if
dangerous. For example, a parent cannot let a toddler get hit by a car in order to learn that
running out in the street is dangerous. At other times, it may take too long for a natural
consequence to occur or the undesirable behavior may infringe upon the rights of others.
Then parents may need to arrange for a logical consequence.

What are "logical” consequences?

Logical consequences are arranged by the parent. Logical consequences are used when
natural consequences would be too dangerous for a child to experience. They can also be
used when natural consequences take too long to occur or the undesirable behavior infringes
upon others' rights.

Logical consequences should be related to the undesirable behavior. For example, your child
borrows the car and does not return it by the agreed upon time, causing you to miss an
appointment. When you asked why the child was late, and had not called, you are told, "I
just forgot."

Your child has abused the privilege of using the car. One logical consequence would be to
forbid your child to use the car for a specified period of time. Making the child wash dishes
for the next week would not be an appropriate logical consequence in this case. Washing
dishes has nothing to do with responsible use of a car. What would be some logical
consequences of the following behaviors?

e Your child borrows your tools and leaves them out in the rain.

e Your child went to play at a friend's house after school instead of coming straight
home as expected.

e Your preschooler is teasing the neighbort's dog.



e Your teen has a midnight curfew but doesn't come in until 2 am. When asked why he
was late and hadn't called, he says, "I was having a good time and wasn't ready to
come home."

How do I use "natural" or "logical’ consequences?
1. Make sure the rule is clearly understood by all members of the family.

¢ Discuss the possible consequences of failure to follow the rule.
e Allow the natural consequences of a child's actions to occur, or, apply the logical
consequences in a firm and consistent manner.

Contributed by Karen Morgan, Ph.D Rutgers Cooperative Extension
Reference for Supplemental Activities

Parents, Children, and Discipline: An Extension Guidebook for Programming. A project of the Children-At-
Risk National Coordinating Committee. Karen Christman Morgan, Ph.D., Editor

Additional Resources

1 2 3 4 Parents! Parenting Children Ages 1 to 4 by Michael H. Popkin, Ph.D.

All Families Have Strengths - Discipline That Works by Bette M. Hovey, Becky L. Dahl, Mary Lou Ruby;
University of Idaho.

Materials available in Ag Communications
Appropriate Guidance 30 minute video
Discipline - 13 minute video
Corporal Punishment: What to do instead - video
Styles of Parenting - 20 minute video
Shaking/ hitting/ spanking What instead? - 30 minute video

Responsive Discipline: Effective Tools for Parents, Leaders's Guide, Video and Discipline Toolbox cards - Kansas
State Cooperative Extension Service.

Positive Discipline = Positive Children video and facilitators guide - Creative Educational Video PO Box 65265,
Lubbock, TX 79464-5265; 1-800-922-9965.

NC Cooperative Extension Service Educational brochures
Effective Ways To Discipline Young Children - HE-416

Effective Ways to Discipline School-Age Children - HE-407



Appropriate Limits for Young Children - a guide for discipline, part one - FCS-455

Approptiate Limits for Young Children - a guide for discipline, part two - FCS-456

Packaged Curticulum/Programs that Include Discipline Lessons

Systematic Training for Effective Parenting (For parents, general). Seven lessons are included, one of which is
Discipline Makes Sense. Kit includes: Leadet's Resource Guide; Videocassettes, Participant's Handbook and
poster. English and Spanish versions available.

Available from: AGS - 4201 Woodland Road
P. O. Box 99
Circle Pines, MC 55014-1796
1-800-328-2560

Complete kit - $344.95

E-Mail: agsmail@agsnet.com

Website: www.agsnet.com

Early Childhood STEP (For parents of children 0-5). Seven lessons included, one of which is Effective
Discipline. Kit includes: Leadet's Resource Guide; Videocassettes; Parenting Young Child parent handbook;
Workshop Announcements. English and Spanish versions available.

Available from: AGS -- 4201 Woodland Road
P. O. Box 99
Circle Pines, MC 55014-1796
1-800-328-2560

Complete kit - $214.95

E-Mail: agsmail@agsnet.com

Website: www.agsnet.com

Cooperative Discipline (For Teachers K-12). A realistic, positive approach to tough discipline problems. Kit
includes: Teachet's Handbook; 3 videos; Implementation Guide; and postets.

Available from: AGS - 4201 Woodland Road
P. O. Box 99

Circle Pines, MC 55014-1796



1-800-328-2560

Cooperative Discipline Elementary Package $495
Cooperative Discipline Secondary Package $495
Cooperative Discipline Elementary and

Secondary Package $895

E-Mail: agsmail@agsnet.com

Website: www.agsnet.com

1, 2, 3, 4 Parents! Program is part video and part group discussion. Divided into three, one and one-half hour
sessions. Session 11 includes The question of discipline. Kit includes: Videotape; Leader's Guide; Parent's
Workbook; 1 Tips booklet; parent completion certificate; promotion poster and promotional brochure.

Available from -- Active Parenting Publishers
810 Franklin Court, Suite B
Marietta, GA 30067
1-800-825-0060
Complete Kit - $199
Items also priced individually

E-mail CService@activeparenting.com

VIDEOS:

Discipline Strategies. Staff development video series on managing challenging behavior for secondary staff
development. Includes 6 videos on discipline problems: Annoying Behavior; Non-Compliance Behavior; Off-
Task Behavior; Confrontational Behavior; Rude Behavior; and Mean Behavior.

Available from: AGS - 4201 Woodland Road
P. O. Box 99
Circle Pines, MC 55014-1796
1-800-328-2560
Set of six videos - $399.95

Price and available on individual topics - $79.95



E-Mail: agsmail@agsnet.com

Website: www.agsnet.com

Positive Discipline. A creative Alternative for Parents and Teachers. Twenty one minutes.
Available from - Meridian Education Corp.

Dept. HG-98, 236 E. Front St.

Bloomington, 1L 61701

1-800-727-5507

E-mail: meridian@jice.net

Website: www.meridianeducation.com

Free preview
Cost: $69

Disciplining Children. Contrasts between "discipline" and "punishment" while demonstrating the benefits of
teaching self-control. A detailed study guide includes hypothetical discipline situations which can be used for
practicing disciplinary skills. 9 min.

Available from - Meridian Education Corp.
Dept. HG-98, 236 E. Front St.
Bloomington, IL. 61701
1-800-727-5507
E-mail: meridian@jice.net
Website: www.meridianeducation.com
Free preview
Cost: $69

Considerations of Discipline. Deals with the basic approaches to disciplining children, outlining the strengths
and weakness of each strategy. 12 min.

Available from - Meridian Education Corp.
Dept. HG-98, 236 E. Front St.

Bloomington, 1L 61701



1-800-727-5507

E-mail: meridian@jice.net

Website: www.meridianeducation.com
Free preview

Cost: $49

World Wide Web Links

National Network for Child Care - Guidance & Discipline -
http://www.exnet.iastate.edu/pages/families /nncc/Guidance/guide.disc.page.html

National Network for Family Resiliency - Parent Education
http://www.nnfr.org/parented

National Association for the Education of Young Children - NAEYC

http://www.naevc.org

National Clearinghouse on Child abuse & Neglect Information
http://www.calib.com/nccanch




Summary Thoughts

[ tried to teach my child with books
He only gave me puzzled looks

I tried to teach my child with words
They passed him by often unheard

Despairingly 1 turned aside
"How shall I teach this child?"" I cried

Into my hand, he put the key
"Come, be said, play with me."

--Anonymous



(Handout #1)

Parenting Styles Self -Evaluation
(Handout #2)

Parenting Styles Checklist
(Handout #3)

Positive Parenting

Responsive Discipline: Prevention Tools

(Handout #4) (in pdf)

Additional Materials (in PDF)

Effective Ways to Discipline Young Children, Working with your 2- to 5-year-old
Effective Ways to Discipline School-Age Children

Appropriate Limits for Young Children a Guide for Discipline, part one
Appropriate Limits for Young Children a Guide for Discipline, part two

Overheads follow in this text:



Strict

Demands continuously

Punishes harshly

Values obedience

Discourages independence and individuality
Exercises physicalpunishment

Resorts to yelling and threatening

Does not allow reasonable choices to the child

(Overhead #1)



Permissive

Sets no guidelines
Asserts no authority
Remains distant
Remains uninvolved

Uses excuses for not spending quality time with

child

(Overhead #2)



Moderate

Sets reasonable standards

Has reasonable expectations

Encourages independence and individuality
Enforces rules firmly and consistently
Allows choices

Builds a more democratic relationship

Recognizes individual rights

(Overhead #3)



Examples of Constructive Discipline
Techniques

Allow natural consequences.
Allow logical consequences:
Reasonable loss of privileges
Repayment and compensation Grounding
Negotiate contracts.
Use reasonable time out.

Redirect their attention.

(Overhead #4)
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Parenting Styles Self-Evaluation (Handout #13

Circle all the ftems you believe to be true about your practices of child rearing:

el e BE TR SR

I S R

I believe that it is better not to have rules than to worry abour breakng them.
Children should obey their parents and not talk back.

Children should be given choices.

Children can get along pretty well if vou just leave them alone.

My work and home responsibilitias are too stressfisl to warry about what the children are
doing.

Sometimes children have a point. [ trv to listen to them,

Children should do as I say until they are old engugh to make their own decisions.
The children won't listen to me, so [ have quit trying.

I was spanked when I was a ehild, and [ termed oyt ok,

Although it akes hard work, parents and children should wy to talk about family
decisions and each person should share higher feelings.

When children don’t mind, I vell at them and threaten them with many different things.

At a young age, parents should do as much as they van for their children (making theic
beds, getting their snacks, dressing them).

Children should be allowed their own s2ase of individuatity.

| have high standards which I expect my children 1o understend, and [ enforce rules
firmly.

I will make the rules of my household. Children should be punished far not following
these rules.

Source; Karen DeBord, WCSU Extension Child Development Sperialist



Parenting Styles Checklist (andou #2)

Cirele all of the items yeu heliave 1 be true about your parents’ practices of ¢hild rearing:

D kg W T
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11.

12
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14.

15.

I belicve that it is better not 1o have rules than to worry about breaking them.
Chuldren should obey their parents and not talk back.

Children should be given choices.

Children can get along pretty well if vou just leave them alone.

by work and horme responsibilities are too stressfial to worry about what the children are
doing.

Sometimes children have & poire. [ try o listen o them.

Children should dao as [ say until they arc old enough to make their own decisions.
The chiidren won't listen to me, so [ have quit trying.

[ was spanked when [ wes a child, and [ turned out ok

Although it takes hard work, parents and children should trv to talk about family
decisions and each person should share hizher feelings.

When children don’t mind, I yell &t them and threaten themn with many different things.

At a young age, parsnts should do as much as they can for their children (making their
beds, geiting their snacks, dressing them).

Children should be allowed thewr own sense of individualicy,

I have high standards which I expect my children to understand and I enforce rules
firmly,

T will make the rules of my household. Children should be punished for not following
these rules,

Source: Karen DeBord, NCSU Extension Child Development 8pecialist
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Appropriate Limits
for Young Children

a guide for discipline, part one

Denita is 5 years old. She whines not only when she is left in ¢child care, but di.m'ngmmﬂar
times wihen she goes frovn one plece o another, Once e gels Mlenesied.in. an actvily,
Denifa’s attention i comalataly facused untl aratfer chidd tries fa fam er or 5ha s asked te
put the activity away. Then she lashes oul, vsually throwing a foy or disrupiing a corner of the
v, Duving group time, she cies until she is alfowed to siton the feacher's lap. Teachers give
Rar trme-auts i the beanbag chalr, which she doesn't seem to mind VWhan it is fime to go

home, she cries. Har leachers and parents aré frustrated.

Howy can Daenita™s teachers and parants
wiark tovwand mare desirable bahaweor?

Should she be punished or disciplined?

Punishment & taking some action aganst
the child az a pay-back for a child's behavior.

Discipline i3 ahaping a child, teaching the
child 1o understand lirmits at home o in
other settings. Whie you cam make rubes for
honee they should behawe, most Children do
not bagin acting with self-contral untl their
middie childhood years (around ages 7 to 9
For children younger than this, discipline s
learning self-contral,

Children miust pass through several leaming
and develocomental stages &5 they malure,
Discipling problems are a normal part of
child development. Whilz it appears that
there are "good” and “bad” behawiors, each

Why Do Children
Misbehave?

According 10 sorme child develsprient
axparts, childien usually misbehave for one
of four basic reasons: attention, povear,
favenge, of inadequacy.

Attention — VWhen children balieve thay
“Baleng” enly whén they are nobced, Thay
Fesgsl imgartant when they are Wrnrnun-;llng
totad attentan

While Mother was getting ready for
work, Amandas jumped up from hear
breakfast and asked Mam to come halp
her in the bathroom. Encouragqing her
that she counld manage alona, Amanda
began to pull on Mom's leg and wihing,
“But I may nol be S008 (0. ™ Ao raped,

‘E""‘"“m“:c"‘""“ﬂ stage doas have a positive and a negative "Yes. you can, Amanda, fust try it " Af.
Muy 8and Juna 30, 1014, Side. Parants and teachers alike must fay & fawe rvnules. Amands was back
Erployment and srogram .
nrities e olfereg s UN0EMS1aNd these developmental stages in asking Mom fo snap her pants Helping
ol pacpla regardisan o order to determine what behavior they can

har, Mo resurmdd hige foltne, Amandca
called o her dyaun,
herad™

e, Gkl Pkl Gegin
B, g, o hsabilty, orth
Carghna Stato Unnorsity

Morth Cascline AL T Sime

Uinkeaiaty, U5, Dhapiitmi
o Agriaulivee, snd local

raalistically oxpoct and 1o decide wihathar a
child’s bahavior s appropriae.

"Can you come

: Cuﬂperatwe Extension Service

MORTH CARCLING STATE UNIVERMITY
COLLEGE (F AGRICULTURE & LIFE SCIENCES




Parents can respond tnrgruir-g pOsEitive attention at oher
FmEs, Il_]fﬂﬁf'lﬂ INOPECPIiANe Dahavior, LAty up routmas,
ENCOUFAQING, redwecting, of Setting up spacial times.
Power — Whean children balieve thay balong onby when

thary ang i Control o are provg that no ene con " boss
them argund ®

Wiy wias ready o oo shaopimg whan Dad annourmced
they warg gourkg B the mal, She grabbed her for of pen-
nigs. ready 1o shop. Af each stove, she asked for items
oo costly for her budged. When she found an item lor
less than a doltar she countad out the panmeas and paid.
Hawing spant her money, she contirued to whing for
arher Mngs “she needed”, Mam said, "ie vl need
to just leave i you can't quil asking for things, ™ She
begged not o lpave. 50 browsing continied,

A shovt e later, she asked for anpther special item
zhe had seen and lowdly insisted she have it This tirme
Dad tnad to get her gquiel but had lost patence. “You're
rimean ! she sorearmed. She gave a glanng sare and
rivwrribkad " You don't love me ™ Dad toak her hand ang
fedd her 1o the car WWhean she got home, the dollar oy
was left an the car, forgotten.

Farents can respond with kind-but finm respact, gyving
limited choices, setting reasonable imits, encouraging, and
redwecting the child to a more accepteble activity, When
chuldren test thear lirrets and use a public display to Assart
themeehses, parenis can contnue to stick to the basic rules
lattmg tham know thair bahawvior is unacceptabde. Loavo tha
situption i possibla (store or homa inowhich you are a
guest). Talk when things are calmer al a later time.

Rawvenge — When children believe they belong only by
hurting oihars, since they feal hurt themsealves

Larry had been whining whan Moam laft him aach momn-
mg with the chd care prowodler. That evening, Dad was
cookirng dinner wide Mom workad late. Suddan'y Logan
soreamed. Dad threwr down the polato pesler and ran
o s8e what the problem was. Larry had pinned Logan
i & wrasting posiion and was hwistng his ear. Dag
hallared 1o Lary, sapying "Why can't you leave your
trother aione® Go 1o your raorm ard wait for me! "

Sometimas the reazon for mishehavior 15 not dlear, When
thane is & now pattern of acting out, children and parants
should tals abowt how they arg foeling, Parents can respond
by avouding harsh punizhment and criticizm, building trust,
listenimg, reflecting feelivgs, practiang shang of feelngs,
encowaging strengths and acting with care.

Inadequacy — when children balieve they balong onky
when they convince othears nat to expect anything of them
since they are helplass or unable.

Jorga s teacher asked his parants what might ba affecr-
g Jorge s work at school. His teacher says, ~He doesn’t
cormplate assignments and no matter how much | help
hiem, he gets further behind ~ Mom raplied “He doesn’t
dio amythung at home aither | have guit asking him to do
any charas at home because when e deas them, he is
0 sloppy and does if 5o badly, | have to do it agan. ”

Farens can respond by ercouraging their childien 1o Uy
things, focusing on the child's srengihs, Mot criticizing o
gwing in 1o pity, offenng opporiunibes for success and
teaching skils o small steps,

Developmental Milestones

The First Two Years

From hirth to about age 2. infants nead 19 build cose
refationships with thair parants of othad iImpartant paople
ground therm. Theso attachments make it possible for
infants 1o build & sense of love and cerng. They are bearming
o make sense oul of permanent obgects and developing a
sanse of trust. Onby as children experiment throwgh touch-
ing, drapping, pushing, and pullmg do they begin to kearn,

Dunng this time, children do not beliswe that things axist
unlass they can sea them. This is why it iz so difficult for
them 1o ke oweay from their parents.

To feel close to someone, infants reed to be able to count
an hanng thair nesds met in a tmely manner. Gaining a
sarsa of trust is the first stage of their emotional devalop-
meant,

The Preschool Years

Thege years are the most significant in a person’s life.
Lamguage and social skills are developed, Children at this
age also leamn symbols, For example, they laam 1o 2ee a
picture of a ball and recognize that the picture represents a
rel Ball, Recognizing symbols & an impartant step toward
developing mmportan: skills such as the ability to read,

Toddling, exploring, and pounding may worry parents, but
they ae nommal behaviors. When children touch, feel, ook,
i, turn o, and throw, they are developing skills.
Exploration & imtellactually healthy and helps children tast
thar independence. Althoegh thass Bahainrs create a
struggle betwean child and parent, thay should be expacted
and should plan for thom.



Independance s an emation 1o be encouragad during the
carly praschool years. The altarmative is shame and doulbt,
Many significant events occur during these years (between
2 and 3, toilet training ared language 0 particular). In re-
sponding 1o a child's misuse of Brguage or accidants when
toileting, parents and caregears should be sensitive to
avoid using guilt and punishrments for what are most likely
rormal acts of development.

Once chikdren lzam 1o handle ndependence, they ame ready
to develap a healtvy sense of mitiative. Init@live means
starting activities, creating, and working. Childran wihd learm
10 S1ar their own Bctvities |ay the groundwark for positive
and productive school expenences. Again, exploralions,
cuestions, and investigations play magor roles in develop-
ment,

Middle Childhood

From the time they bagin school until around age 12,
children ara in middla childhood, when kearning skills
becors batter defined. Childran at this stags have higher-
orfdad thinking skills and can usa tham to make mora
complex dacisions. As children they have always believed
what adults say as basically true, but They now begin 1o
question the padestal upon which they have placed adults.

Fubes become more significant and childran bearn ot onby
rules for games, DUt rules that will halp them undarstand
math concepls and s0cal rules, Such 45 sanng "pleasa”
end “thank you," Rules make formal education possible.

Closely on the heals of developing a songo of intiathea in
the preschool yoara is the development of a sense of
industry. Groundwork i3 Laid dunng this middle childhood for
becoming producive members of society. Children can learm
1o ke inferior (or inadequate). Aculls should Seak to build &
zense of confidence that children in the middle childhood
can do jobs well, Many children have their sense of industry
undermined by well-meaning parents and teachers who
mistakenly Iy 10 use criticsm o motivale them,

Questioning Adult Responses:
A Group Teaching Guide

Children spend their young years trying to figure out how
thery it inta the world. How independeant or dependent il
they ba allowed to be? What will be the consequences of
various actions? Who will give them cirection? Who will be
their role models ?

In additson 5o thd reasons for bohavicrs, parents must
detarming i they have provided a stable, loving, under-
standereg plece (o beelp chidren kearm and grow. The gueess-
tions that follow may De used as 2mall group Sctivities oF
between parenting parners. 11 may be halpful 1o consdar
these questions:

Are axpectations for the child clear? Children develop at
diffarent rataa, hove differant interasts, and cartainky hawve
diffarent kinds of homes and families. Are attempts mada
to prapare the child for new situations? Offer explanations
of what the cocasion is about and what Dehavior will be
pxpacted S0 guessing isnt necessary. To prevent reactions,
use continuous two-way communication and allow the child
a8 certain amount of responsibility in setting his or her own
rules or limits.

ks behavior driven by the childs need to test the bound-
aries of particular relationships? There is security for
children wind realize that the adult will = still love tham™ if
they are "bad.” This may be particularly true whan there
have been many changas in the family home.

Are consistent limits understood and followed? Childron
migy resst imins ol (hene i3 too much adult control and nat
encugh moom allowed Tor therr choice. Discipline allows
children 10 develop their cwn “inner voice,” which wil
sensibly guide their beheaor a5 they grow. Often adults
must be careful that they, too, follow the rubes they make
far children. Consistency plays a major role in parenting,




Appropriate Limits for Young Children: A Group Teaching Guide

Thee group leader sets the tone for the group 1o alkowy infioermal
shanr, & 2ensd of understanding and confidentiality withaut
ndsoue. Faranng it & wery porsonal topic. Often to st the
partcipants sl ease and ease ransitions, activities are needed
Some augpested stthibies ae prasanted hora as a stimulus for
group keaders.

Activity:

Ask the growp Dartcpents 10 imaging & chibd with whom they
have oom in ooniact, one wiho thiy See daily of quite often
Ask tham to think of ways 1o characleing this child, List these
terms on aXse paped of on & witng boand baelore the group,

Activity:

Sceng satting descriptions of cheldren o use Tor discussion
How would vou rospond 10 these alustions:

Darygl is 4 years obd. He cres when Mom leawvas hem at day
carg. Hi plays bBut is subdued, He can't seem o concantrate 1o
Finish puzrles and other lasks, He won't zip his jacket and tnies
b lened the groug. The teacher shouts to the child fo stey with
the group and 1hinks b is just thang to get attention,

Marilyr = an atractnag 2yaar-old child with an adeanced
vocatiulary. Shie eamgoys most leaming actrwhies but has trouble
sittng Sull during group lrme and during meal time and naps.

haritym i5 wery lowing but mdependant, often createsely
precocious. Whan asked to “coma hore” by parents and
Teachars, sha oltan plavs games and runs away

Activity:

On ndex cards, ask pafants 1o kst the charactenstics of deal
chidren, one charactenstc per cand. Take the cards and rmis
them up. then have each pamicipant drew & card and read that
charactersic alowd

Activity:

Ask participants 1o descriss their dafinition of discpling. Afoer
this has bean discussed, ask for their defmition of punishment,

Activity:

Ask participants to brainstorm in small groups of as a lange
groug regarding their ideas about why childran misbehave

Activity:

Dwida snto Smal groups, allenwing panrants to share misbehanvior
incidenis. Try to decide which goal mdy have genarated the
child's bahenior a1 that tirms.

Do s, A 159850 Chwicieeny pher Chullenge:. Bessy oric Harwthoma: Press
Dirpdours L & Groy, | (19553, A new appicach ke dkicgsing. Logeca condequences. Mew York: Hasthome

Preqarad by
Earen DeBord, Ph.D., Child Development Spacialest

5,000 copms of This pulbbc decumenl wang prinbed at a cost of S5T5.00, or 13 per copy,

Published by
Morth Carolina Cooperative Extension Service




Appropriate Limits
for Young Children

& guide for discipline, part two
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Altheugh researchers have characterized the thige baske parédtng shyiles as: suthortanan,

permussive, and authoritative, many parents do not Ot neatly into any of these calegones,

Faranting knowiledge comes from 8 vangly of sowces and pavents combing many siyles

dapanding o any givan situation. With this in mind, thiz pubilicabion wil exarming these thres

parening shykes, relerred lo The Enforcer (authovitarian), The Negonaror (authoviativel, and

The Yeelder iparmissival. By examining the statements given for each parenting shie, parents

and caregivers can thimk abowt their basie style. Paronting styles influence the way i wdieh

childran develop,

Parenting styles*
The Yielder

* |tis better to have no rules than to worry
about breaking them

* Children can get along prtty well of you
just leave tham alona

* My work and home responsibilities are
oo stresaful: | can't wosry about what
the children e dong

* The children won't istan (9 me, 56 | have
quit trying.

& Childran should realize that my swork 5
strasstul and | arm tired at the end of the

vy

Ihese statements wene written to describe
thie parmissive parent or the yielder, This
pargnt makes fews demands, adminisiers
Ittle punishment, seis no guidelings, has
Intle structura, and avoids asserting authod.
ity. Ha or she is often referred 1o a5
umarreodved and spends minimal time and
atart wath tha child. The parent somatimes

uses stress and work [0 foeuss hirmgselt or
harself from spending tirne wath the chal-
dren; drugs and smmatuniy can also be
reasons for their lack of volvament

The chid of this parent lacks self-contraol, is
iImature, may bé aggressive at home, and
miay Dahave rasponsibly. These children
t@énd 1o have poor salf-asteem, low emo-
gnal development, and a lowe threshald fior
frustration. They may be school-skippers
and reson o drugs or bacome invohved in
legal problams m thes search for attention.

The Enforcer

* Children should obey ther parents and
nat talk back

* Children should do as | s&y until they are
i enough o make ther ooen decisions

= | weas spanked when | was a child and |
turned out okay

" Gnoup fosaars many fovn Thel S oo @ Qs Forars o
81 HHTHEINE SCTATY FOE S0 B Sl Foy Biger v pnivag
B O D'

MNorth Carolina ‘
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* When children don’t mind, | yell at them and thraaten
them with & variety of punishmants.
¢ | gxpect my children to conform to my decisions without
discussion.
These statements reflect the general nature of the enforcer
or authoritarian style. This parent is demanding and strict,
uses punishment, and generally doesn't aliow choice or
fraedom of exprassion. They value cbedience, tradition, and
order, and discourage independence and individuality. These
parants diskke having thair authority guestioned. They may
usa physical pumishment, yelling or threatening for disciplin-
ary measuras.

What kind of child comes from this discipline patieon?
Resaarch indicates an anforcer parent may produce a child
wind lacks spontanety, curosity, and creativity, and often
has imited independence and assertivenass. Thesa
children don't learn how to decide for themsehes, depand-
ing mstaad on others for their sense of contral. They may
have iow self-esteen and be aggressive and defiant.

The Negotiator
= Children should be given choices.

* Sometimes childran have a poant. | try 1o lsten to them.
s Although it takes hard work, parants and children should
iry to talk about family decisions and et sach person

share his or her feelings.
* Children should be allowed 19 be individuals.

= | take care not 1o onticize ny children or call nameas even
when | cannot understand why they act as they do.

The negotiator (authoritative) parent, aithough not the
perfect parent, has a better balance in discipling style,
satting high standards and expectations for mature bahaw-
ior, firmly enforcing rules, and encouraging independance
and indnaduality. Children's mdividual rights are recognized
and choicas 808 givan, There s betler communication and
listening and a mose democratic give-and-take arrangameant.

Children of these parents generally ara compeatant, respon-
sible, independent, have higher self-astearm and confi-
dence, and are better able to contral thair Aggression,

How to Reduce
Discipline Problems

It = spoctant for parents to realize that in ardar for childdan
to grow-up, they must pass throwgh the expenences of
childhood. There is no way around it. The experience of
growing up causes distress and frustration. Reducing
behavior problems can ba best practiced through prévén-
ftion. If parents can understand what 1o expact from children
&3 they develop, this knowladge can be used to build 3
healthy emvironment and a clear set of expectations that
<an reduce some of the tensons.

Major concepts to remember are consistency, forethought,
respect. recogmnition of a child’s mits. cooperative relahon-
shipz, common sense, and sense of humar. Discapling i3
guiding childran toward learming bahawviors and salf-control
for later ke.

The follewing kst may help pargnts and teachars to evaluate
their arvvironment a3 wall a3 thelr interactions with children.

Prepare the Environment

* Arg thers anough supplies and materials so that children
wall not have o share 100 Many items and wait too kong
for others?

* |5 tha environment vwell organized? Are some areas
clutterad?

* Ang there areas where the child can feel in contral |one-
PESON DOMMET, OWN room)?

* fAre there a variety of play matenals to allow choices?
* Do offered activities suit the childs ability?

* Can barriers to succass ba ramoved 1o avoid frustration
(burn owver the puzzle pieces)?

* |5 waiting kept to a realistic leveal ifor urns, meals,
listening) #

= |5 the area childproofed?

Set Limits

* Are older (school-age) childran imvolved in designing
mits of rules?

* Arg mits reasonable?

& Are imils based on the child's ability to meat and
uridarstand kmit?

* Are explanations and reasons for the limits appropiate 1o
children’s language skills?

& |5 positive language used (do and should)?

* |5 tha child given time to comply with the limit?

* Apg companisons avoided to prevent resentmeant and
damaging self-esteem?

* Arg adults acting as positive robe models?

» |z moderation used in reactions? For example: °1 like the

way you are playing!™ or *1 see you ang ready to begin,
Hera is the glue.”

* Arg desirable behaviors reinforced, remembering that the
child is not @ “good™ or "bad” child?

Usa Empathy
* I3 support and kindness used in all commurscation?

+ Ase the childs words reflected to clanfy understanding
("you mean ...")?

» Doges the tone of voice and a smile convay empathy !
# [z & relationship baing developed with the child?
Is the child aware of the adult's “hot™ button?



Share the Control

+ Ara children allowed some of the contral, oF i5 i1 e
tant for the adult to call every shot?

+ Are children listenad to for their newly developeng ideas?
* % theda an atmasphere of gree-and-take?
* |5 & menu of choices presanted?

= Can incomplate sentances and open-ended questions be
posed 1o compel the child to think and formulate deci-
gions? {“What do you think will happen if _..7 ")

* Arg guestions sincera? (How are you going 1o sobve that?
What shoubkd wa do about that?)

Share the Reasoning

* Arg children encouraged 1o figure out solutions?

= Arg nods and positive responses given as children begin
to make choiges and decisions?

* Arg options presented when guidance is required?

Use Choice

* |5 chaica allowed at an early age no matter how small
the decision (such &5 sock color)?

*= |5 the child given two chaices that the adult s willing 1o
e wiith and experience?
* Arg the choices given all safe ones?

Maintain Self-Control and Understand
the Development of Self-Control

= Ara discussions held following tantrums or angry out-
bursts?

* Are outlets for anger provded?
* |5 ime-oul used appropriatehy?

* Arg alternatves and redirection used instead of threats
and bribes?

Be Consistent

* Are personal consequences considered before making
suggestions?

* |5 there a plan for followsng theough to check on these
supggested activities?

# |z there inust betwesn the child and adult?

Some Ways to Deal With Endless
Undesirable Behaviors

Besides learning about child developmental stages and
planning ways to pravent situations that can bead 1o undesir-
able behavior, parents and teachers may need 1o decide
how t0 manage some bahaviars,

Natural ﬂﬂﬂlﬂm

Many times, children learn &s a result of natural consa-
quencas. For example, a child who will nol 8al suppaer
during mealtimea may feal hungny when he or she is not ba
allowed to eat again until breakfast. Or a child who forgets
1o put skates away each night may one day find that they
have been stolan.

Logical Conseguances

When natural conseguences are not safe or appropriate,
logical consequences may be used. Children often can help
sel these {and are often stricter on themselves than a
parent would have been). The consequences of behavior
should relate somehow 10 the behavior. Referred 1o as
logical consequances, the child can directly see how the
behavior and 1he consequence ralate. For example, if the
child owersteps his of her boundanas when ndng a bike,
taking eway the bike for a reasonable amount of time may
be the consequences, O if toys are NoL put away, 8 reason-
able consequence may be to collect tha toys for charty or
at least put them in temporary storage,

Time-Out

In aarly childhood, children are vary self-canterad, It &
normal. Children believe the world revolves arownd them!
Children become confused and frustrated when they must
face the fact that they are not the center of the universe,
Theery mized adult guidance as they begin to find appropriate
wWays 1o vent thair feelings and devalop & sense of salf-
control

Timne-out is often used with children who have briefly lost
salf-control. Self-control is a developmental process, Until
thie young chald has learmed to see beyond themsehes and
has the ability to see things through someone else’s eves, il
i% difficult to change self-centered behaviors,

Maost children will be 7 and older before they can begin 1o
talk aboul tha consaquences of and plan for their own
behavior, & big part of self-evaluation is social comparison.
Social companson i5 the act of learing from role modeds,
imitating tharm, and wsng appropriate behawviors in & vanaty
of satings.

Tirme-out can be very effective when used sparingly and
appropriately. Time alone gives the child a chance to calm
down. Then the child may rejoin the activity. Children who
vigwy Bime out &5 8 punishment may not use the e out
siteation as the caregiver intends. Rather than calmang
down or reflecting on how he or she should behave, the
child may spand time figuring out how 1o et avenl

These questions may help you decide when [0 use time-
out:



Is time-oul beng used as a tme for the child to regroup?
Is tirmg-out used as & retreat for the child; not the adult?
® |5 time-oul used Oul a5 OnE answer among othar alterma-
tives?

Are children gven the chanos to have some control by
making choices about their daily activities?

Lse time-outs sparingly. When a time-out is used, do so
because the child needs it and not because you are angry,

Also, be sure the langth of time is approgriate and is made
claar 1o tha child.

L)

Instead of yelling “Go to the time-put area and sit there until
I say to get up,” try saying "l see you are having trouble
keeping your feet to yourself, It hurts other children when
they ara kicked. You need 10 sit alone for & minutes, Then
you will e able 1o come back to the group.” Or yvou might

Think carafully about ime-out as an aid in handling inappro-
priate or unsafe behaviors while preserving self-esteern and
controd for childran and adults.

& Arg assurances used 1o support the child who has kost
self-contnal?

® Arg assurances made by the adult 10 maintain s
caontrol imental counting, leaving the room)?

Redirection

Another way 10 help children gain control is 10 redeect them
to anothar activity, This allows the child to gt away from
the problem situation and vat still have somathing constnug-
troe to do, Redirecting children may be preferable 1o trne-
out,

Suggest an aliernative BCtivity o sefling when a situation 5

say, “If you continue 1o play rough with the ball, you will
haver 10 it out the rest of the garme,”

about to get out of hand. Pose timely questions to awvodd
heated confrontation and conflict.

Thes ghoup leader 214 the
tone bod ther group to allow
mnionmal Sharing.
confidentiality, & senss of
undersianding and
configentiality without
nchicuile. Paranting is 8 vedy
personal topic, Often to 508
the paricipants at ease and
1o smooth transiticns,
aciivites are needad. Some
suggested activities ara
prasanted hane a3 a stimulus
for group leaders.

Activity:
Azk the groug participants. b
imaging & chitd with whorm
theay hawve come in contact,
cn who thery ses dady o
quite often. Ask tham to think

of wilys to charactasize this
child. Lis1 thasa terms on easael
R, OF 0N @ wiiting board
bedore the group.

Activity:

ir small groups, ask parents o
wiodk 1ogethar 1o think of all the
mathods they use to discipline
chilgran. Hawe tham oring the
list bafora the toad growp
belore beginning to outline
those in the guideshest.

Activity:

Oy incharx cands, ask parenis to
list things about thair child that
they do not like; one
charactaristic par cand. Taka the
cards and mix tham up, than

Setting Appropriate Limits for Young Children: A Group Teaching Guide

have sach participant dranvwy a
card and read that charactanstic
aloapdl Use thas acteaty o turm
that chasactensiic around ino a
positrg aspact; such as talking
back could meian that tha chikd
will l&arm 10 guestion 1hings,
wihich Frgy come i handy
ouring adolescance when
tednipad with (bagal of immonal
practices; or that asking for
everything in sight in a stone
gy maan that the chadd has
rot gained & sense of sedf-
cominal yat.

Activity:
ASk pAMHCIDANS 1o daschiba
thaair dafiniteon of discpling.

Aftar this has bean discussed,
ask for their dafmition of

punishment. See Part 1 of
this guidasheat series for
further dafinmions.

Activity:

Ask participants 1o
brainstodrn i Small groups of
&5 & large Group sbaut the
types of parents with whiom
thiey hawe COme in contact.
SurmMmanze cnarsclednsies.
Dafing a8 “parfect™ parent.

Activity:

Dhgiurss whal you Congider 1o
be orgaing undasirabile
bBehannad. When do childan's
behuanyiods Saams [0 be i nesed
af “professsonal” counsel o
parents in need of culside
assislance?

Basrnrind, P (1871]. Devalopmantal

Monograph, 4 (1, pL2).
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Effective Ways
To Discipline Young Children

Working with your 2- to 5-year-old

Disciplining children between the ages of 2
and 5 is onc of a parent’s most important and
on-going jobs. Young children misbehave, do
things for which they have no or little under-
standing, engage in inappropriate behavior,
get into hassles with other children, attempt
things they cannot do, throw temper lantrums
and get into trouble. They hit, quarrel,
disobey and embarrass adults, It's the
parents” job to teach children how to control
their behavior, how 1o behave in acceplable
ways, how 1o gel along with others and
respect the rights of others, and how to
distinguish between right and wrong,

Children’s mishehavior is ofien the result
of curiosity, growing independence and
unclear rules. Because young children grow
al a rapid pace, parenis need o know when a
child is acting his age and when he is misbe-
having. For example, a 2-vear-old will take a
toy from another child because of his egocen-
tric nature. He has not vet learned to share,
wail his turn or ask to play with the toy. The
parcnts’ roles in discipling are guidance and
supervision, not punishment.

Ii is discipling that allows us a chance to
learn how to live in society. The long-lerm
goal of discipline is self-discipline or self-
control. Children need to become responsible
for their own behavior and actions, Children
have to know how 10 make decisions and to
take care of themselves, They have to rely on
themselves rather than on their parents or
other adults. Children must also learn to
govern their own behavior,

There are no guaranieed strategics 0 use
with young children, especially 2-year-olds.
By the time children are 3, however, they are
developmentally ready to learn to conirol

their behavior because they want to be liked
and accepted. Young children need more
direct control than older children. The aim of
dizcipline for yvoung children is their safety,
both physical and emotional. Parents have o
be the eyes and ears for their young chil-
dren. As children get older, parents can use
reasoning and less direct control.

There is no one right way to discipline.
Parents are best able to discipline their
children by identifying the cause of the
behavior and by using a variety of tech-
niques tomeel the needs of their children
under different situations. Parenis can also
encourage responsible behavior,

WHY CHILDREN MISBEHAVE
Parenis may nod always be able to figure

out the cause of mishehavior. Children

mishehave for a variety of reasons. They

lose control most often when they are tired,

bored, over-stimulated, overly excited, have

to wait and when routines are changed

without wamning. Changes in daily routines

can create problems for voung children.

Some other reasons for misbehavior are:

*  having parents expect too much of them

* needing to get attention or to protect their
feelings and property

* trying to act grown up

* becoming ill or coming down with an
illness

* feeling angry, frightened or frustrated

* being under a lot of stress or tension

* having an unclear understanding of what
is “right”

*  having unexpected visitors

* having poor family relationships at home

* feeling hungry orslecpy



“Reading™ a child’s behavior and knowing what triggered
the behavior will help parents decide upon discipline tech-
niques and strategies.

STRATEGIES THAT WORK

Strategics and technigues should best fit the family
values, standards and the child’s temperament. The method
chosen 1o comfor and control a child will affect his self-
esteem and teach him the concepls of parenting, love and
respect. It is best to choose a method that matches the child
and the situation. Different children respond differently to
discipline. Even the same child reacts differently to the same
situation, Different situations may require different tech-
miques. Parents must feel comforiable with whatever meihod
they select. However, the following methods have been
proven 1o work well in guiding children.

Give Choices. Let the child make some decisions and
selections. Give him simple responsibilities, such as select-
ing between two colors of socks, fruit juice or lemonade for
lunch, stories 1o read at bedtime or a toy to take to bed,
Giving a choice is appropriate only when there is a choice,
It's easy for voung children to make good choices when they
are given two selections. Choosing between more than two
items becomes too complicated and frustrating for
preschonlers.

Have Rules. Make a few, simple, fair rules to let children
know how Far they can go and what they can do. They need
1o know what's “off limits™ and the boundaries of their play.
They also need 10 understand the reasons for the rules. They
need rules and limits to keep them safe. Talk to children
about the importance of the rules. Be firm with the rules and
reinforce themofien.

Frevent Problems. Prevention is the most effective way to
manage problems. Foreseeing, forestalling and correcting
problems can save a lot of discomfort. Prevent problems
before they occur. This will save the child a lot of discom-
fort. Child-proof the home. Put valuables, medicines or
breakables out of the child’s reach. Plan the child"s activities
and time. This will reduce time for the child o get into
mischicf.

Change a Situation. Remove the child from a situation or
change the situation a child can®t handle. For example, a 3-
year-old is iempted to play with a valuable picce of art.
Redirect the child to play with something else, take the child
toa safer play area or remove the valuable, Keep things a
child should not touch out of his reach. Structure the
environment o that the child is more likely 1o do what is

accepiable.

Be Consistent. Provide firm and consistent guidance. Be

consistent with requests and follow through on them.
Parents who are lenient on a child for a certain behavior one
time, bul then wirn around and punish for the same behavior
the next time confuse the child. Parents need to agree on
how they will discipline their child.

Give Attention, Give more attention to the child when he or
she is doing what is acceptable and less than when the child
is behaving unacceptably. Young children need attention
when they behave appropriately. Children work very hard
for adult approval and a “that’s great™ goes a long way.
Provide opportunitics for a child to express emotions and
feelings. Praise the child’s effort. Let the child know you
appreciate a good attitude and cooperation. Reinforce good
behavior, This includes giving encouragement, approval and
kind words.

Supervise. Young children need your constant guidance and
direction. They need to have their limits defined and they
need limits that protect them from danger. A child needs 1o
know dangerous areas exist and that he is not to play there.
Il necessary, rope off an arca if il is off limits,

Use Time Out. Physically remove a disruptive or out-of-
control child from the group, family or activity for a few
minutes 5o that he or she can be alone. Explain why he or
she is in isolation. Do not send a child in “time out” 1o an
area where there are toys, a television or other entertain-
mient. A quict comer will do.

Fix-It-Up. When a child has an accident, expect him o fix
it up—or al least to help. For example, if he spills milk, give
him a cloth to clean it up. Do not make an issue of the
accident.

Ignoire. If a child breaks a crayvon, sings loudly or interrupis
a conversation o get your attention, ignore it. Be sure o
give attention to your child when she behaves well, Children
need attention for good behavior, not misbehavior.

Model Good Behavior. Set a good example of things you
want a child to learn, such as manners and ways of behaving
and expressing feelings. Young children learn appropniate or
okay behavior best from good role models. Children imitate
older children and adults. It is imperative that good ex-
amples of acceptable behavior are set for young children.

Prepared by Cynthia E. Johnson
Extension Human Development Specialist
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Effective Ways to Discilpline
School-Age Children
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Discipline is: + Helping children learn to get along with family, adults and friends.
+ Teaching children to behave in an agreeable way.
» Helping children learn to control behavior.

Parenting Styles

The type of discipline a parent uses in-
fluences the type of person a child be-
comes. What type of discipline do you
use? What type of person do you want
your child to become?

A parent is extremely permissive when

he or she...

Has few rules and allows the childrento
do as they please.

When parents are extremely permissive...
Children are cranky, whinny. They are
very aggressive and want their way all
the ume.

A parent is extremely strict when he or

she...

Expects immediate obedience, gives no
explanation for demands and uses physi-
cal punishment.

When parents are extremely strict...
Children are timid and withdrawn and
are very dependent—or they rebel and
defy authority.

A parent is moderate when he or she...
Has rules and enforces them consis-
tently, and is firm with kindness, warmth,
and love, The parent takes the chil-

: "%ﬁf’

dren’s ages and uniqueness into ac-
count, and tries to understand why they
act the way they do.
When parents are moderate...

Children are responsible and coopera-
tive. They have good self-concepts and
are considerate of others. Moderation
works well when disciplining children.

Discipline Techniques

Here are some discipline techniques
that are effective with children 6-12
years old.

Ignore, If a child breaks a crayon,
sings loudly, or interrupts a conversa-
tion to get your attention, ignore it. Be
surc to give arention to your children
when they behave well. Children neec
attention for good behavior, not
musbehavior.

Be Firm. Clearly and firmly state, or
even demand, that children do what
needs to be done. Speak in a tone that
says that you mean what you say and
that you expect the children to do as
they are told. Being firm doesn’t
mean yelling, nagging, threatening,
reasoning, or taking away privileges.

e 2 North Carolina
‘-"";_ Cooperative Extension Service

B MORTH CAROLINA STATE UNIVERSITY
COLLEGE OF AGRICULTURE & LIFE SCTENCES



Keep suggestions to a minimum, and always speak
kindly, even when speaking firmly. Keep eye
contact while talking with a child.

Stay in Control. Act before the situation gets out
of control—belore you get angry or frusmrated. Re-
spond before the children’s behavior becomes
unreasonable.

Separate. When children irritate one another, fight,
squabble, hit, or kick, have them rest or play apart
for a time. Being apan for a while lets each one
calm down. Then you can use other ways to encour-
age bener behavior.

Manage Behavior. Talk with children calmly to
learn what caused a disagreement. Then talk about
ways to deal with it. Come to a solution that's
agreeable to both you and the children. This helps
children leam to be responsible for their behavior,

MakKe it Better. When children cause trouble or
hurt another child, expect them to fix it up—or at
least try to help. If they break a toy, ask them to
help you fix it. If they make a child cry, have them
help with the soothing. When they knock over
paint, give them a cloth and a pail of water to clean
ap the mess. If they throw toys around the room,
ask them to put them away.

Redirect. When children get unruly, stop them,
explain why you are stopping them, and suggest
another activity. When they race dangerously
indoors, if possible, take them outside for a game of
chase. When they throw books at each other, gather

them for a story time or organize a beanbag toss

Make Rules. Make rules that fit your child’s age.
Let children help make the rules. Keep rules simple
and stick to them. Make rules for homework,
bedtime, chores, friends, and places they can and
cannot go. Praise children when they follow the
rules. Post rules where all can see, such as on the
refrigerator door, on a bulletin board; or on the
child’s bedroom door.

Praise. Give more attention and praise for positive
behavior and less for negative behavior. Szy good
things to a child for doing well in school. Give help
where needed. Let the child know that you appreci-
ate a good attitude and cooperation. Children
respond positively to genuine respect and praise.

Set an Example. Your actions and words affect 2
child’s behavior. Practice what you preach.

More Information

For more information on discipline, check with
your county extension center or the public library. A
few books for parents are:

Dinkmeyer, Don. Next Step: The Effective Parent.
Circle Press, MN: American Guidance Service,
1987,

Dodson, Fitzhugh. How to Discipline with Love. New
York: Signet, 1981,

Nelson, Jane, Positive Discipline. New York: Bal-
lentine, 1987,

Wyckoff. Jerry. Discipline Withour Shouting or
Spanking. New York: Meadowbrook Books, 1984,
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Responsive Discipline: Prevention Tools

by Laurel Swanson, Exension Educator and
Susan Hansen, Parent Facilitator/Early Childhood Educator

Stop misbehavior before it starts! As a parent you can
use discipline tools w prevent a problem from hap-
pening in the first place. There are 17 prevention
tools to choose from.

The tools are organized into three groups: basic,
intermediate and advancad. The basic twols are a core
group for you as a parent to learn first, instead of
trying to learn all 17 tools at the same time. Bacic
tools are pot more important than others. However,
for many parents the basic tools may be the easisst o
learn and may have the greatest impact on children,
Once you kmow the basic wols, begin to learn the
wols at the intermediate and advanced levels.

Basic Tools

1. Change your thinking about the misbehavior
fall ages). Know what behavior is expected for your
child’s age, ability, and personality and accept that

behavior. Allow your child t make mistakes. Don't
accept behavior that hurts others.

Pareris no longer become angry when their toddler
keeps climbing out of the stroller, because they un-
derstand that's how toddlers ace.

1. Demonstrate the desirable behavior yoursell

fall ages). Show your child what you'd like him to
do. Keep the demonstration simple.

You wanr your child to say “please” and “thank you~
when asking for things, so you ask for things using
the words “pleate” and “thark you. "

Each evening afier dinner you pick up items lying
around the house because you wanr your child ro
learn to pick up his toys ar the end of the day.

3. Give spedific instructions (@l ages). Children
don’t always know the rule or know what you want
them tw do. Tell them, bur be careful not 1o be o
controlling. ~

Say “Hold my hand in the parking lot, " or "Pick up
your glass with both hands. *

4. Catch your child being good (il ages). Let
your child know immediately when she's done some-
thing good. Give her affection and encouragement.

For example, “Kristen, it was nice of vou fo help
Meagan ger her facker on. ©

5. Show interest in what your child does (all
ages). When you think your child is about w misbe-
have, ask her w talk about what she is doing or what
she has. This may distract her from misbehaving.
Your child is aboe to throw her crayons on the floor.
You ask "What are you going to color? " or say
“Ler's draw a picrure together.

6. Provide real afTection (ail ages). Express uncon-
ditional positive feelings for your child.
Give a hug when your child is happy or sad, Ler him

7. Enjoy each other's company (all ages). Become
a parmer in your child's activites. Respond w your
child’s interests and avoid taking over. Paricipate in
your child's play as an aqual.

Father and daughter build with blocks rogether. Or
the family enjoys going to the park or on a plenic.,
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Responsive Discipling: Prevenvion Tools

Intermediate Tools

Allow minor mishehavior (@l ages). Don't re-
spond to mishehavior if you have a more important
goal you want to reach. Continue to watch the behav-
for in case it becomes troubling w0 others. Confront
the misbehavior when the competing goal becomes
less important.

Allizon is playing with her cousing and wants 1o go
outside. It is cold ourside so her father insists she put
her jacker on and zip i wp. Allison has her pood
shoes on and knows thar she is not supposed 1o wear
them outside. She keeps refusing to ler dad zip her
jacker because he might see her shoes and make her
change them. Because the facker is more important,
Dad ignores the shoes and she lets him zip her jocker.

9. Prepare the child for a dilficulty (418 years).
When your child is faced with a problem that can’t
be changed or avoided, give him information to help
him handle the sination.

A #-year-old is going shopping ro help pick our a toy
Jor his cousin’s birthday. Before leaving, mother 1ells
her child thar he can’t ger a 1oy for himself. They will
only buy one roy for his cousin, She makes sure he

undersiands the purpose of the mip before they leave,

10. Change the surroundings (all ages). Your child
is sometimes led into misbehaving when she can't
resist the temptation o explore something that looks
interesting. Remove taboo objects or change the
environment 10 prevent the problem or misbehavior.

Two-year-old Jenmy is always dimbing up the step
siool in the kitchen. Mother folds the step stool and
siores ir in a nearby closer,

11. Change the activity (2-1] years). When your
child is about 10 misbehave because he is tired or

bored, find another interesting, acceptable activity.

When she nodces her roddler becoming frustrared and
irriraile, mother prepares a warm bath and lers the
child play in the nub.

Three-year-old Tommy will nor stay in his cor seat
because he is bored. Dad gives him his tape player
and tape story 30 ke has something o do.

1Z. Physically redirect the child (2-¢ years). Physi-
cally steer your child away from a possible problem
10 a place where he can do 1 more acceptable activi-

ty. Remember you need space available to redirect a
child to another activicy.

Motker sees her toddler about to empry a drawer of
pens and pencils. She picks him up and gives him a
bucker full of blocks he can empyy.

13. Provide reassuring routines (2-16 years). Your

child may sometimes misbehave because of sressful

changes in her life. When routines are upset, be sure
your child has familiar experiences.

Every morning breakfast it eaten after Ken is dressed
for the day.

Each evening gfter Mary Is rucked in bed she listens
to her tape recorder.

Advanced Tools

14. Tell stories to make a point (all ages). Read or
tell swories to your children to help them understand
why something is important.

You read "The Linle Engine Thar Could " to your
child who s frusirazed abour not being abie 1o do
sormething.

15. Give progress reports (5-18 years). When your
chilld takes steps toward achieving a goal, talk with
her and recognize her for her progress,

Say 1o an 8-year-old: “Michelle, I am proud of you.
With school, homework, and playing with your
friends you srill find rime to practice the piano every
day. I'm glad 1o see music is importans to you. *

16. Move physically closer fall ages). Move near
your child when he may lose self-control and misbe-
have. Your being nearby, in a warm and friendly
way, may reduce his temptation to mishehave.

Your roddler bires when other children take toys from
him. You notice a child has just raken a toy from him
s0 you move to your toddler and help him find
another iy,

17. Provide transitions (3-8 years). When young
children have to change from a busy to a quiet activi-
ty, prepare them for the change.

After lunch mother reads Emily a srory to quiet her
down and get her ready for her nap.
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